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4 SECTION 1 – INTRODUCTION

FOR YOUNG PEOPLE, THE BENEFITS 
OF SPORT GO FAR BEYOND PHYSICAL 
DEVELOPMENT. 

Sport enhances socialization by bringing 
people together and by providing a bridge 
between different backgrounds and individual 
personalities. Sport also offers a unique  
way of developing morally – as the values 
learned through participation transcend into 
all areas of life. Furthermore, these values 
and attitudes learned through sport are the 
underpinning of a peaceful, productive,  
healthy and cohesive community, which 
contribute to a more just world. 

In recognition of the potential of sport, six 
international partners collaborated to create 
this resource which engages youth through 
movement-based classroom activities while 
helping teachers instil some of the core  
values synonymous with sport: respect,  
equity and inclusion.

The result of the project is the enclosed set  
of activity cards designed for you to use with 
your 8-12 year-old students.

The activity cards can be used in your 
classroom, gymnasium or outdoor space and 
can be used independent of – or to compliment 
– your existing curriculum. This toolkit is meant 
for an international audience. We acknowledge 
that education practices and resources differ 
from one region to the next. As such, we have 
worked to make the activities as flexible and 
adaptable as possible and provide suggestions 
for modification of equipment and the activities 
themselves along the way. We encourage you to 
modify the lessons to suit your individual group.

We hope you and your students enjoy using this 
toolkit as much as we have enjoyed putting  
it together.

The mission of this toolkit is to  
assist teachers in their work to instil  
in children the values of respect, 
equity and inclusion through  
engaging activities.

1: INTRODUCTION1: INTRODUCTION



5SECTION 2 – THE 3 CORE VALUES

Introduction
FAIRNESS IS OFTEN IDENTIFIED  
AS A KEY VALUE OF SPORT.

It is closely connected to the concepts of  
‘Fair Play’ and ‘sportspersonship’, which are all 
more complex than simply playing by the rules. 
They are concepts that speak of team spirit, 
equality, integrity, harmony, tolerance, care, 
excellence and joy.

As such, fairness encompasses many values, 
behaviours and skills. A fair player shows 
awareness for themselves and others, thinks 
critically and acts responsibly. Fairness is  
closely linked with the values of respect,  
equity and inclusion. 

These three core values are widely recognized 
throughout the sporting community, underpin 
all types of sporting activities and provide a 
solid foundation for young people, encouraging 
them to conduct themselves with integrity and 
contribute positively to their societies. Schools 
and teachers have a unique opportunity to 
bring the values of respect, equity and inclusion 
into the classroom and help youth develop into 
ethical citizens.

2: THE 3 CORE VALUES2: THE 3 CORE VALUES
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6 SECTION 2 – THE 3 CORE VALUES

EQUITY
Equity is about the opportunity  

for all to achieve.
These activities focus on promoting opportunities 
where all can achieve their fullest potential and on 

understanding the importance of a level playing field.

EQUITY

RESPECT
Respect is about having dignity  

for self and others.
These activities aim to promote respectful behaviours, 
communication skills and attitudes by demonstrating 

care for self and others and encouraging thought 
about emotions, ethical dilemmas and rules.

RESPECT

INCLUSION
Inclusion is about participation for all.

These activities aim to encourage the 
participation of everybody, by celebrating 

and appreciating diversity, by understanding 
inclusion and solutions to promote 

accessibility.

INCLUSION

Overview of each value
The information on the following pages is  
meant to help situate you with each core value 
before teaching the activity cards. Take the 
time to ensure you have a solid understanding 
of each value and a clear idea of the outcomes 
you hope to achieve before presenting the 

material to students. A summary of the core 
competencies and learning objectives that are 
addressed within each activity card are also 
listed. Examples of assessment rubrics are 
provided for each value as well.



Purpose:
To help students learn the value of respect for 
themselves as unique individuals, as well as 
for others. Lessons aim to enhance respectful 
communication skills, behaviours and attitudes.

Teacher reflection 
questions:
Before working with your students, you may 
find it useful to answer these questions as a 
reflection on your knowledge and beliefs  
about respect:

•	 How would you explain respect?

•	 What are some key words linked  
to respect?

•	 In your opinion, what are the three  
biggest challenges associated with  
respect in the community or country  
where you live?

•	 How do you think your students will  
define respect?

•	 Which student behaviours  
demonstrate respect?

Definitions:
The Cambridge Dictionary (2015)* reports three 
different meanings for Respect:

•	 Politeness, honour, and care shown  
towards someone or something that  
is considered important;

•	 A feeling that something is right or 
important and you should not attempt  
to change it or harm it; 

•	 The feeling you show when you accept that 
different customs or cultures are different 
from your own and behave towards them  
in a way that would not cause offense.

Key points about 
respect:
•	 Every child is entitled to “receive respect for 

her or his inherent dignity and to have her or 
his universal human rights respected within 
the education system” (UNICEF, 2007)*.

•	 Respectful behaviours include respect for 
oneself, for one’s body, for others, for rules, 
for authorities and for the environment  
(IOC, 2012)*.

RESPECT:RESPECT:
INTRODUCTION

SECTION 2 – THE 3 CORE VALUES 7
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Assessment:
Assessments can be created for each individual 
activity card or for the unit as a whole. Adapt 
the rubrics below to suit your needs.

Sample rubric for the Respect unit as a whole:

Sample rubric for Respect activity card #1, 
Developing Self-Respect:

The student 
demonstrates a basic 
level of understanding  
of the concept of respect, 
and can remember 
and understand basic 
concepts related to 
it. With support or 
frequent reminders, 
the student is able to 
demonstrate respectful 
behaviours, vocabulary 
and gestures. 

The student 
demonstrates a 
developing level of 
understanding of the 
concept of respect, 
and is able to apply 
and transfer their 
knowledge to new 
situations. The student 
can demonstrate 
respectful behaviours, 
vocabulary and gestures 
without reminders and 
uses them often.

The student 
demonstrates a high 
level of understanding  
of the concept of 
respect, and analyzes 
and evaluates concepts, 
making connections and 
drawing conclusions.  
The student acts as 
a model for others, 
demonstrating respectful 
behaviours, vocabulary 
and gestures frequently 
and naturally.

The student has 
difficulty identifying 
personal strengths 
and showing an 
understanding of their 
value and importance. 
The student has 
difficulty identifying 
that all positive traits  
are important and  
helpful no matter who 
possess them.

The student is able 
to identify personal 
strengths and show  
an understanding 
of their value and 
importance. The student 
is able to identify that 
all positive traits are 
important and with 
support, can identify 
that all positive traits  
are helpful no matter  
who possess them.

The student is 
confidently able to 
identify personal 
strengths and show a 
clear understanding 
of their value and 
importance in a variety 
of contexts. The student 
is confidently able to 
identify that all positive 
traits are important 
and can evaluate and 
analyze how they can  
be helpful no matter  
who possess them.

8 SECTION 2 – THE 3 CORE VALUES
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Summary of  
Respect activity cards:

Activity Card Title: Core Competencies: Learning Objectives:

1.	 Developing  
Self-Respect

Social-emotional skills  
Critical thinking

Identify personal strengths to build self-confidence 
and self-respect. 
Compare and contrast different positive traits 
understanding that all are important.

2.	 The Concept  
of Respect

Social-emotional skills Identify respectful words and actions that can be 
used in everyday situations. 
Analyze the importance of using respectful words  
and gestures.

3.	 Respectful 
Behaviours

Social-emotional skills  
Critical thinking

Analyze and evaluate scenarios involving 
respectful/disrespectful behaviour. 
Demonstrate respectful behaviours.

4.	 Respectful 
Solutions 
to Ethical 
Dilemmas

Social-emotional skills  
Critical thinking

Consider and demonstrate respectful solutions to 
ethical dilemmas. 
Assess how behaving with or without integrity 
impacts self and others.

5.	 The 
Importance  
of Following  
the Rules

Cooperation  
Critical thinking

Examine and evaluate the importance of  
following rules.

6.	 Understanding 
Emotions

Social-emotional skills  
Communication skills

Develop a vocabulary to name emotions. 
Identify visual cues that relate to each emotion.

7.	 ‘I’ Statements Social-emotional skills  
Communication skills

Develop an ‘I’ statement.  
Assess the benefit of using ‘I’ statements in  
conflict resolution.

8.	 The Steps 
of Conflict 
Resolution

Social-emotional skills 
Communication skills

Identify and demonstrate the steps of respectful 
conflict resolution.

9.	 The 
Importance  
of Respect

Social-emotional skills  
Critical thinking

Show an understanding of the importance of 
respect in school and beyond. 
Show an understanding that well-being is 
promoted by respectful behaviours.

10.	Fair Play Social-emotional skills 
Critical thinking

Demonstrate fair play and its associated values. 
Show an understanding of the importance of 
demonstrating fair play and its values in order to  
live in a peaceful, harmonious society.

SECTION 2 – THE 3 CORE VALUES
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EQUITY:EQUITY:
Purpose: 
The purpose of the equity activity cards is to 
help learners expand their understanding of 
equity and their capacity to accept different 
people and things, to overcome prejudice, 
and move towards understanding and 
acceptance that all people are equal.

Teacher reflection 
questions: 
Before teaching, you may find it useful to 
answer these questions as a reflection tool  
for your knowledge and beliefs about equity:

•	 How would you explain equity? 

•	 What are some key words linked to equity?

•	 What do you see as the three biggest 
challenges with equity in the community  
or country where you live?

•	 How do you think your students will  
define equity?

•	 Which student behaviours demonstrate equity?

Definitions:
•	 “The absence of avoidable or remediable 

differences among groups of people, 
whether those groups are defined  
socially, economically, demographically,  
or geographically” (WHO, 2008)*.

•	 Opportunities for all students to achieve  
to their fullest potential (OECD, 2012)*.

•	 “Sports equity is about fairness in sport, 
equality of access, recognising inequalities 
and taking steps to address them. It is about 
changing the culture and structure of sport 

to ensure that it becomes equally accessible 
to all members of society, whatever their 
age, ability, gender, race, ethnicity, sexuality 
or social/economic status” (Northumberland 
Sport, 2019)*.

Key points about equity:
•	 Equity is closely connected to the concepts 

of fairness, equality and inclusion. From 
a perspective of fairness and equality, it 
would be unjust to allocate an individual 
special treatment on the basis of age, sex, 
race or religious preferences (Velasquez et 
al., 2014)*. For example, it would be unjust 
to say that only boys get to go to school. 
However, it may be necessary to impose 
interventions and allocate resources for 
certain target groups so that they receive 
equal opportunity. For example, it may 
be necessary to support women’s groups 
in certain countries in order to help them 
achieve equal access to education. Here, 
we would be doing the equitable thing by 
helping groups based on their needs. 

•	 Learning about equity helps youth attribute 
new meaning to “differences”. The way in 
which the word “difference” is interpreted 
is the key to understanding equity of goods 
and services, accessibility and opportunity. 
Too often “differences” are seen as a 
problem requiring a solution, whereas 
they should be seen as a state of being 
that deserves recognition and acceptance 
(Penney, 2002)* (e.g., children are different 
from adults and require a different amount 
of care, education and supervision).

10 SECTION 2 – THE 3 CORE VALUES
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The student 
demonstrates a basic 
level of understanding 
of the concept of equity 
and remembers and 
understands basic 
concepts related to 
equity. With support or 
frequent reminders, the 
student can demonstrate 
attitudes and behaviours 
that reflect equitable 
principles (e.g., an 
understanding that 
situations do not always 
need to be equal to 
be fair). The student 
struggles to consider  
the needs of others.

The student 
demonstrates a 
developing level of 
understanding of the 
concept of equity, and 
is able to apply and 
transfer knowledge 
to new situations. 
The student exhibits 
attitudes and behaviours 
that reflect equitable 
principles (e.g., an 
understanding that 
situations do not always 
need to be equal to be 
fair) without reminders 
or support on a frequent 
basis. The student 
considers the needs  
of others at times.

The student 
demonstrates a high 
level of understanding 
of the concept of equity, 
and analyzes and 
evaluates concepts, 
making connections  
and drawing conclusions. 
The student acts as 
a model for others, 
exhibiting attitudes and 
behaviours that reflect 
equitable principles 
(e.g., an understanding 
that situations do not 
always need to be equal 
to be fair) naturally and 
consistently. The student 
frequently considers the 
needs of others.

The student has 
difficulty or requires 
support to show 
how advantage and 
disadvantage relate 
to equity and fairness. 
The student is unable 
to analyze a situation 
and identify when it is 
equitable or not.

With minimal support, 
the student is able to 
show how advantage  
and disadvantage  
relate to equity and 
fairness. The student 
is sometimes able 
to analyze a situation 
and identify when it is 
equitable or not.

The student is 
consistently able to 
show how advantage  
and disadvantage 
relate to equity and 
fairness. The student 
is consistently able 
to analyze a situation 
and identify when it is 
equitable or not.

Assessment:
Assessments can be created for each individual 
activity card or for the unit as a whole. Adapt 
the rubrics below to suit your needs.

Sample rubric for the Equity unit as a whole:

Sample rubric for Equity activity card #1, 
Understanding Equity:

SECTION 2 – THE 3 CORE VALUES



Summary of  
Equity activity cards:

Activity Card Title: Core Competencies: Learning Objectives:

1.	 Understanding 
Equity

Critical thinking 
Cooperation

Show an understanding of and evaluate how 
advantage and disadvantage relate to equity  
and fairness. 
Analyze the concept of equity and fairness in sport.

2.	 An Equal  
or Equitable 
Game?

Critical thinking 
Cooperation

Show an understanding of and analyze the 
difference between equality and equity. 
Show an understanding of the importance of 
creating equitable situations.

3.	 Rules Help  
Us Play Fair

Critical thinking 
Cooperation

Evaluate the importance of having rules to support 
fairness and equity in games and sport.

4.	 Rules Promote 
Equity

Critical thinking 
Cooperation

Identify and analyze the importance of rules to 
promote equity.

5.	 Learning 
to Share 
Responsibility

Cooperation Identify how responsibilities can be divided equally 
or equitably and analyze the benefits of each.

6.	 A Game 
Everyone  
Can Play

Social-emotional skills 
Cooperation

Show an understanding of and analyze equity 
principles in games.

7.	 Traditional 
Games from 
Around the 
World

Social-emotional skills 
Cooperation

Become familiar with a traditional game from a 
different culture. 
Reflect on the right to play and how traditional 
games promote equity.

8.	 A Story  
About Equity

Social-emotional skills 
Critical thinking

Identify and reflect on daily life scenarios  
involving equity.  
Cooperate to find solutions to equity-related 
challenges.

9.	 Promoting  
Gender 
Equality

Critical thinking Develop an understanding of and analyze the 
importance of gender equality.  
Identify rights and responsibilities of all girls and 
boys in order to promote gender equality.

10.	Does Economic 
Background  
Affect Equity?

Critical thinking 
Communication skills

Develop an understanding of how social and 
economic background may affect the ability to 
participate in sport and beyond.  
Analyze feelings and consequences associated with 
inequity based on poverty.

12 SECTION 2 – THE 3 CORE VALUES



Inclusion:Inclusion:
INTRODUCTION

Purpose:
The purpose of the inclusion activity cards  
is to provide students with learning situations  
that enhance their understanding of the  
concept of inclusion. 

Teacher reflection 
questions:
Before teaching, you may find it useful to  
answer these questions as a reflection on  
your knowledge and beliefs about inclusion:

•	 How would you explain inclusion? 

•	 What are some key words linked  
to inclusion?

•	 What do you see as the three biggest 
challenges to inclusion in the community  
or country where you live?

•	 How do you think your students will  
define inclusion?

•	 Which student behaviours  
demonstrate inclusion?

Definitions: 
•	 “A process of addressing and responding 

to the diversity of needs of all children, 
youth and adults through increasing 
participation in learning, cultures and 
communities, reducing and eliminating 
exclusion within and from education. 

It involves changes and modifications 
in content, approaches, structures and 
strategies, with a common vision that covers 
all children of the appropriate age range and 
a conviction that it is the responsibility of 
the regular system to educate all children” 
(UNESCO, 2005)*.

•	 An inclusive society is “[a] society that 
over-rides differences of race, gender, class, 
generation, and geography, and ensures 
inclusion, equality of opportunity as well 
as capability of all citizens to determine an 
agreed set of social institutions that govern 
social interaction” (UNDESA, 2008)*.

Key points about 
inclusion:
•	 Inclusion is closely related to equity.  

Both these values work to overcome 
differences, seeking to allocate the same 
rights to everyone regardless of their 
individual characteristics.

•	 Lack of inclusion deprives people of 
opportunities and condemns them, and 
often their families, to poor quality of life. 
Lack of inclusion represents lost potential for 
society; under more equitable and inclusive 
circumstances these individuals might offer 
a more substantial social, economic and 
cultural contribution (United Nations, 2008)*.

13SECTION 2 – THE 3 CORE VALUES
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Assessment:
Assessments can be created for each individual 
activity card or for the unit as a whole. Adapt 
the rubrics below to suit your needs.

Sample rubric for the Inclusion unit as a whole:

Sample rubric for Inclusion activity card #1, 
Understanding Inclusion and Exclusion:

The student 
demonstrates a basic 
level of understanding 
of the concept of 
inclusion. The student 
can remember and 
understand basic 
concepts related to 
inclusion. With support 
or frequent reminders, 
the student is able to 
demonstrate inclusive 
behaviours. The 
student has difficulty 
participating and working 
with others, or disrupts 
others frequently.

The student 
demonstrates a 
developing level of 
understanding of the 
concept of inclusion. 
The student is able to 
understand concepts 
about inclusion and  
apply and transfer 
knowledge to new 
situations. The student 
demonstrates inclusive 
behaviours without 
reminders or support  
on a frequent basis.  
The student participates 
and works with others  
as needed.

The student 
demonstrates a high 
level of understanding of 
the concept of inclusion. 
The student analyzes 
and evaluates concepts, 
making connections and 
drawing conclusions. 
The student acts as 
a model for others, 
demonstrating inclusive 
behaviours naturally and 
consistently. The student 
is eager to participate, 
work with and include 
others regardless of  
the context.

With significant 
support, the student is 
able to demonstrate and 
explain the concepts of 
inclusion and exclusion. 
The student struggles 
to analyze how being 
included or excluded 
impacts an individual.

The student is somewhat 
able to demonstrate and 
explain the concepts of 
inclusion and exclusion. 
With minimal guidance, 
the student is able 
to analyze how being 
included or excluded 
impacts an individual.

The student is proficient 
at demonstrating and 
explaining the concepts 
of inclusion and exclusion. 
The student is able 
to analyze how being 
included or excluded 
impacts an individual.

14 SECTION 2 – THE 3 CORE VALUES
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Summary of  
Inclusion activity cards:

Activity Card Title: Core Competencies: Learning Objectives:

1.	 Understanding 
Inclusion and 
Exclusion

Critical thinking 
Social-emotional 
skills

Show an understanding of the concepts of inclusion 
and exclusion. 
Analyze feelings associated with inclusion  
and exclusion.

2.	 Embracing 
Differences

Critical thinking 
Social-emotional 
skills

Identify that people have similarities and differences.  
Show an understanding and appreciation of 
differences in people. 
Analyze feelings associated with being different.

3.	 Exploring First 
Impressions

Critical thinking Reflect on and analyze initial assumptions. 
Question the reliability of first impressions.

4.	 Para Sport: 
Boccia

Critical thinking 
Social-emotional 
skills

Develop an understanding of the potential of people 
who have impairments. 
Reflect on and create ways to adapt activities to all.

5.	 Experiencing a 
World Without 
Vision

Communication skills 
Cooperation

Identify and demonstrate methods of adapting 
communication. 
Analyze and create guidance strategies and  
inclusive practices.

6.	 Experiencing a 
World Without 
Sound

Communication skills Identify, demonstrate and devise forms of  
non-verbal communication. 
Understand and analyze the importance of differing 
communication methods in order to be inclusive.

7.	 Down with 
Stereotypes

Critical thinking 
Social-emotional 
skills

Develop an understanding of the concept of 
stereotypes, question their accuracy and assess  
their impact.  
Examine how people overcome challenges 
surrounding stereotypes.

8.	 Barriers to 
Accessibility

Critical thinking Develop an understanding of the concept of barriers 
to accessibility. 
Identify, reflect on and create solutions to situations 
that might constitute a barrier or impediment.

9.	 Inclusion in 
Sport

Critical thinking 
Cooperation

Develop an understanding of the ways individuals 
are included and excluded in sport and analyze how 
that might feel. 
Reflect on how sport can be modified to be  
more inclusive.

10.	Stories of 
Overcoming 
Discrimination

Critical thinking Identify and analyze authentic examples of 
overcoming discrimination and connect to the  
concept of inclusion and exclusion.

SECTION 2 – THE 3 CORE VALUES
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Overview
The activity cards have been designed to 
look like a short lesson plan, be simple to use 
and promote movement – while being easily 
incorporated into any classroom or curriculum.

There are three sets of activity cards, one  
for each core value: respect, equity and 
inclusion. You can use any card to conduct 
one-off activities, or to support your  
existing curriculum, depending on your  
needs. There are cross-curricular links and 
activities suggested throughout.

Each activity card is designed to be:

Flexible
Use indoors or outdoors and fit each activity 
into your own teaching space. Adapt the 
activities by modifying the equipment, time  
or content and reorder the learning materials  
to suit the learning contexts of your students.  
In short, make each lesson meaningful by 
tailoring it to your group.

Stand-alone
Use the activity cards with or without the 
support of other curricula. They can be  
one-off activities to teach the values of  
respect, equity and inclusion, to break up 
the learning day, or to introduce some fun 
and movement. Cross-curricular activities are 
suggested in each activity card to help draw 
connections to existing classroom content. 

Simple to use
Activity cards come in three different colour-
coded packs – each representing one of the 
core values. Any activity that requires a handout 
comes with photocopiable pages, ready to 

print or copy. The learning objectives, context, 
method, time and equipment are all listed. Each 
card also has suggestions for differentiation 
using the STEP adaptation tool. 

Differentiated
Each activity card has a differentiation section 
where teachers can find help for teaching 
every child, no matter their individual needs. 
Modifications for each activity are provided 
through the STEP adaptation tool – Space,  
Task, Equipment, People.

Movement-based
All activity cards incorporate movement  
both to encourage physical activity during the 
school day and to help students understand 
concepts through active learning strategies. 
Whenever possible and appropriate, activities 
have been created to promote learning through 
doing by involving students in role plays, 
simulations, group discussion or engaging  
them in case studies.

3: THE Activity CARDS3: THE Activity CARDS
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Inside an activity card:

1.	� Core value.

2.	� Title of the activity card.

3.	� Purpose of the activity card.

4.	� The suggested time the activity card will 
take if taught in its entirety.

5.	� Suggested spaces the activity card could 
be taught in.

6.	� Equipment needed for the proper 
functioning of the activity card. Note 
that these can be modified based on 
resource availability. Suggestions are 
provided in the Equipment bubble in the 
Differentiation section.

7.	� The attitudes, skills and knowledge 
students will develop when participating 
in the enclosed activities.

8.	� The expected goals of the activity card. 
What students should know or be able 
to do once the activities are complete. It 
is often advisable to share the learning 
objectives with students prior to 
beginning a lesson so that they are also 
aware of the goals.

9.	� A list of important terms that may be 
used throughout the lesson. It may be 
helpful to define these words ahead 
of time or as they come up within the 
activities.

10.	�Important considerations for the safe 
implementation of the activity card. 
Considerations are often given to both 
the physical and emotional climate within 
the classroom. It is important to consider 
all aspects of student safety.

The purpose of this activity is to have students develop  
self-confidence and self-respect. This will be accomplished by 
having them think critically to identify positive characteristics 
about themselves and understand that these characteristics 
may be different from others but equally valued.

DEVELOPING 
SELF-RESPECT

1

CARING

HELPFUL

Safety
Before completing this activity, an 

environment of trust and care needs  
to be established in the classroom.  
This activity may put students in a 
vulnerable position. Teachers must  

be present and engaged throughout  
the lesson to ensure everyone is  

treated with kindness. 

Equipment needed
Developing self-respect  

worksheet, pencils, paper, pen.

Location
Gymnasium, classroom  

or outdoor space.

Learning objectives
Students will: 

Identify personal strengths to build  
self-confidence and self-respect. 
Compare and contrast different 
positive traits understanding that  

all are important.

Core competencies
Critical Thinking,  

Social-Emotional Skill.

Key Vocabulary
Characteristic, Quality, Skill, 
Sportspersonship, Positive.

40 min

RESPECT SPORT VALUES  
IN EVERY 
CLASSROOM

2

3

9

8

7

6

5

4

10

1
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11.	�Here is where you start. Find out what 
students know about the subject 
before beginning the lesson so that 
you understand what the baseline of 
knowledge is within the classroom. 
Depending on how the students answer 
preliminary questions or perform in 
beginning tasks it may be necessary to 
take a step back and provide them with 
more information before continuing on 
to the Main Activity.

12.	�Time indicated within each section is 
merely a suggestion. If students require 
more time to gain proper understanding 
of a concept please modify as needed.

13.	�The Main Activity should occupy the 
largest part of time within the activity 
card. This is where students will be most 
physically active.

Inside an activity card continued:
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Assess students’ understanding of the concept 
of respect and of the characteristics, skills and 
qualities associated with respectful behaviour. 

In small groups, ask students to discuss:

• Why do we respect athletes? What characteristics,  
skills or qualities do they have that we admire?  
(e.g., they are hardworking, they are skilled, they  
are leaders, they encourage their teammates.)

Note: A definition of the word ‘characteristic’ as well as 
examples may need to be given.

• If possible, pass around images of athletes during 
competition displaying positive traits to spark ideas  
(e.g., athletes cheering one another on, athletes congratulating 
their teammates and the opposition, athletes thanking the 
referee, athletes listening to their coach).

• After a few minutes of discussion, have students share 
their thoughts. Explain that we develop respect for 
someone when we admire their abilities, qualities 
and achievements. We see them as important and have 
greater care for them. Explain that it is also necessary to 
have self-respect and see ourselves as important and 
care for ourselves. Explain that students will now take 
time to identify personal positive characteristics to help 
build self-respect.

Assess prior Knowledge  
and experience:

Part 1:
• Pass out worksheet, Part 1, and pencils and instruct students 

to complete the worksheet.

• As they do, make positive characteristic signs: using paper and 
a pen, write down one positive characteristic, quality or skill 
that students might possess per sheet and place them around 
the room (e.g., friendly, thankful, courageous, generous, 
sharing, creative, problem-solver, adventurous, curious).

Everyone deserves respect. So do you! Fill in the card below to see how many positive qualities, 
characteristics or skills you have and why you are a person worth respecting.

Cross-
curricular 
links:
Language arts: Students can 
be asked to identify positive 
characteristics/qualities/skills 
of a character in a novel or 
short story they are reading. 
They could also be asked to 
identify positive characteristics 
of character types (e.g., father 
figures, heroes, grandmothers). 

20 MIN

Self-Respect 
Worksheet

Main activity

10 MIN

Note: It might be helpful to have an illustration accompany  
each word. 

Part 2:
• Once they have completed 

Part 1, pass out the worksheet, 
Part 2. Have students 
circulate around the room. 
As they identify with a 
characteristic, quality or skill 
have them write it down on 
their sheet and complete the 
remaining information. Tell 
students that they can write 
in their own characteristics if 

none of the posted ones  
are applicable. 

• After 10 minutes, have 
students pair up and share 
their work with a peer. Give 
each student 2 minutes to 
speak, while the other person 
listens, and then switch.

Part 1:

Quality, 
characteristic  
or skill

Illustration Description

Helpful I'm helpful when...

Caring I am caring for others when...

Inclusive I include others when...

 ENCOURAGING I encourage others when...

CARING

encouraging

HELPFUL

11 13 14 1512
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14.	�Notes are provided along the way as 
helpful tips for teachers.

15.	�Cross-curricular activities are suggested 
to help connect the activity cards to 
existing curricula. These might help 
teachers who feel limited on time but 
would still like to teach the values of 
respect, equity and inclusion. These 
activities also provide ways to make the 
content more meaningful to students 

as they demonstrate how the basic 
principles within the lesson can be seen 
in a variety of contexts.

16.	�Worksheets are available in large 
format so that they can be easily printed or 
photocopied directly from the resource.

Assess students’ understanding of the concept 
of respect and of the characteristics, skills and 
qualities associated with respectful behaviour. 

In small groups, ask students to discuss:

• Why do we respect athletes? What characteristics,  
skills or qualities do they have that we admire?  
(e.g., they are hardworking, they are skilled, they  
are leaders, they encourage their teammates.)

Note: A definition of the word ‘characteristic’ as well as 
examples may need to be given.

• If possible, pass around images of athletes during 
competition displaying positive traits to spark ideas  
(e.g., athletes cheering one another on, athletes congratulating 
their teammates and the opposition, athletes thanking the 
referee, athletes listening to their coach).

• After a few minutes of discussion, have students share 
their thoughts. Explain that we develop respect for 
someone when we admire their abilities, qualities 
and achievements. We see them as important and have 
greater care for them. Explain that it is also necessary to 
have self-respect and see ourselves as important and 
care for ourselves. Explain that students will now take 
time to identify personal positive characteristics to help 
build self-respect.

Assess prior Knowledge  
and experience:

Part 1:
• Pass out worksheet, Part 1, and pencils and instruct students 

to complete the worksheet.

• As they do, make positive characteristic signs: using paper and 
a pen, write down one positive characteristic, quality or skill 
that students might possess per sheet and place them around 
the room (e.g., friendly, thankful, courageous, generous, 
sharing, creative, problem-solver, adventurous, curious).

Everyone deserves respect. So do you! Fill in the card below to see how many positive qualities, 
characteristics or skills you have and why you are a person worth respecting.

Cross-
curricular 
links:
Language arts: Students can 
be asked to identify positive 
characteristics/qualities/skills 
of a character in a novel or 
short story they are reading. 
They could also be asked to 
identify positive characteristics 
of character types (e.g., father 
figures, heroes, grandmothers). 

20 MIN

Self-Respect 
Worksheet

Main activity

10 MIN

Note: It might be helpful to have an illustration accompany  
each word. 

Part 2:
• Once they have completed 

Part 1, pass out the worksheet, 
Part 2. Have students 
circulate around the room. 
As they identify with a 
characteristic, quality or skill 
have them write it down on 
their sheet and complete the 
remaining information. Tell 
students that they can write 
in their own characteristics if 

none of the posted ones  
are applicable. 

• After 10 minutes, have 
students pair up and share 
their work with a peer. Give 
each student 2 minutes to 
speak, while the other person 
listens, and then switch.

Part 1:

Quality, 
characteristic  
or skill

Illustration Description

Helpful I'm helpful when...

Caring I am caring for others when...

Inclusive I include others when...

 ENCOURAGING I encourage others when...

CARING

encouraging

HELPFUL

16



Ask students: 

• Are any of your characteristics the same/different  
as your partner? 

• Can you think of any other positive characteristics/
qualities/skills that you or your partner possess that  
have not been mentioned? 

• How do these positive characteristics/qualities/skills  
help you or others?

• How does it make you feel knowing that you have  
so many positive characteristics/qualities/skills?

Use this discussion as an opportunity to highlight that 
everyone has positive characteristics, and not all  
are the same but all are important.

Consolidate AND  
stimulate discussion:

DIFFERENTIATION:

10 MIN

EQUIPMENT
Pictures, illustrations 
or videos relating to 

characteristics for both the 
introductory or main 

activity may assist 
some learners.

TASK
For beginner learners:  

Add illustrations to each positive 
characteristic sign to be posted 

around the classroom.

For advanced learners:  
Have students analyze how their 
positive traits can be helpful in 

different contexts (e.g., at school, 
at home, on a sports team).

PEOPLE
If students have a tendency 

to always partner with the same 
person, it may be beneficial to  
set the pairings beforehand.  

This is a good activity for students  
to connect with new people.

Students with vision impairments 
may need to be accompanied by a 

partner who can read the roles 
aloud and help complete 

their card.

SPACE
Move excess 

furniture to the walls 
or go outside the 
classroom to gain 

more space.

17
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17.	�Now it is time to summarize and 
review concepts and check for student 
understanding. If it is evident that 
students have not met the learning 
objectives it may be necessary to repeat 
and/or restructure the lesson to make it 
meaningful to them. Should you wish to 
formally assess students, now might be 
an appropriate time. Consider creating 
a rubric that shows a progression of 
student learning from beginner to 
advanced within the specific context 
of this lesson. For examples, see the 
assessment rubrics associated with 

each core value within this guide or the 
Teacher’s Companion, which provides 
alternate suggestions.

18.	�Suggestions on ways activities can 
be modified to reach and teach each 
individual student. Be mindful of each 
person's needs and how best they 
learn as individuals. Consider providing 
information in a variety of ways through 
auditory, visual or tactile methods. 
Generally speaking, students learn  
best through engaged participation  
so finding ways to keep all students 
actively involved is key.
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The education 
PARTNERSHIP

The education 
partnership

The International Council of Sport Science and 
Physical Education is educating for sustainable 
quality of life for all through physical activity  
and sport.

The goal of the International Fair Play Committee 
is the worldwide defence and promotion of fair 
play. The IFPC has an important educational 
role to play in supporting fair play, promoting 
a better understanding of sport values and 
preventing adverse behaviour.

The Foundation is the IOC’s cultural heart – 
featuring The Olympic Museum, The Olympic 
Studies Centre, IOC’s Heritage Management 
and International Programmes.

The Agitos Foundation – the development arm 
of the International Paralympic Committee – is 
the leading global organisation for developing 
Para sport as a tool for changing lives and 
contributing to an inclusive society for all.

As specialized UN Agency, UNESCO is 
responsible for coordinating international 
cooperation in education, science,  
culture and communication.

The World Anti-Doping Agency's mission 
is to lead a collaborative worldwide 
movement for doping-free sport.



The Education Partnership



The purpose of this activity is for students to learn about 
advantage, disadvantage, fairness and equity. This will 
be accomplished by creating a simulation where students 
experience being at an advantage or disadvantage.

UNDERSTANDING 
EQUITY

1

UNDERSTANDING 
EQUITY

35 min

Safety
Paper balls are safest in case they 
come into contact with someone  

in the group.

Equipment needed
Bucket, basket or cardboard box,  

1 piece of paper per student.

Location
Classroom, indoor  
or outdoor space.

Learning objectives
Students will: 

Show an understanding of and 
evaluate how advantage and 
disadvantage relate to equity  

and fairness. 
Analyze the concept of equity  

and fairness in sport.

Core competencies
Critical Thinking, Cooperation.

Key Vocabulary
Advantage, Disadvantage,  

Fairness, Equity.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



Assess the students’ understanding  
of advantage, disadvantage, fairness  
and equity.

Ask students: 

•	 How do you define advantage and disadvantage?  
What are some examples of these?

•	 When are you at an advantage/disadvantage in 
your life? 

•	 Can you give an example of an advantage in a  
game/sport you would play? Is it fair to have  
an advantage while you play?

Use these questions to begin a conversation about how 
giving an advantage can sometimes make a situation fair 
or equitable (e.g., when a team commits an infraction, they 
receive a penalty and the other team receives an advantage).

5 MIN

Assess prior knowledge  
and experience:

MainMain
activityactivity



Ask Students:
•	 Who had an advantage when throwing the paper ball into the bucket? If you think you had an 

advantage, how do you feel about your situation?

•	 Who had a disadvantage when throwing paper into the bucket? If you think you had a 
disadvantage, how do you feel about your situation?

•	 How could this game be made more fair/equitable for everyone?

•	 Use the students’ suggestions to modify the game. It is likely that they will suggest that everyone 
should be equidistant from the target. If it is not suggested, try playing that version.

Set Up:
Have students sit at their desks or on the floor. Place a 
bucket/target at the front of the space so some students  
are closer to the target and others further away.

•	 Give a piece of paper to each student. Ask them 
to crumple their paper into a ball. Tell students 
to throw their paper ball into the bucket from 
where they are sitting without standing up. 

20 MIN

PAPER TOSS

Cross-
curricular 
links:
Geometry: Students can 
measure the angles and 
distances necessary in 
order to get the paper 
ball into the target.



At the end of the activity, ask students:

•	 What are your reflections about the two versions  
of the game? 

•	 In which version was the activity fair/equitable  
for everyone?

•	 When people have different abilities, is it fair/equitable 
for everyone to be at the same distance from the 

target? Or, is it fair to arrange everyone so that some 
sit nearer to the target while others sit further away? 
For example, if younger children are playing with older 
children, is it fair for the young children to be closer to 
the target? If someone has a broken arm and needs to 
throw with their non-dominant hand, would it be fair  
to place them closer and give them that advantage?

Have students consider advantage and fairness/equity  
in other games and sports. Give them time to discuss  
the following in small groups:

•	 Why do some sports divide players according to age  
or gender? Is this always fair/equitable?

After a brief period of time, ask groups to share  
their thoughts.

Consolidate AND  
stimulate discussion:

10 MIN

DIFFERENTIATION:

SPACE
Reduce or increase the 

distance from the target.

Arrange students in 
different formations  
(e.g., a circle, a square  

or in ranks).

EQUIPMENT
Small balls or bean bags 

can be used instead of  
paper balls.

PEOPLE
A partner can clap 

or call from behind the 
target to assist  

students who have a  
vision impairment.

TASK
Play the game according to the 
colours of the students’ clothes  

(e.g., everyone wearing red moves closer 
to the target) or using other criteria  

(e.g., age, height) to give everyone an 
advantage at some point in the game.

For advanced learners:  
Have students identify examples of 
 advantage, fairness and equity from 

their school, community, country 
or international experiences.



The purpose of this activity is to develop students’ 
understanding of the concepts of equality and equity. 
Students will play a game that provides equal and equitable 
chances at winning and reflect on their experience.

AN EQUAL OR  
EQUITABLE GAME

2

AN EQUAL OR 
EQUITABLE GAME

45 min

Safety
Make sure that all students start at 
the same time. Ensure that there is 
sufficient space in which the group 

can move safely.

Equipment needed
Symbol cards (approximately  

10 per symbol).

Location
Gymnasium or flat  

outdoor space.

Learning objectives
Students will: 

Show an understanding of  
and analyze the difference  

between equality and equity. 
Show an understanding of  
the importance of creating  

equitable situations.

Core competencies
Cooperation, Critical Thinking.

Key Vocabulary
Equity, Equality, Advantage.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



 
 
 
 
 
 
Assess students’ understanding of the 
concepts of equality and equity.

Ask students:

•	 When is a game fair? Is it when anyone can win?  
Or, is it when the person with the best ability wins?

Use these questions to initiate a conversation about how  
a game is fair or equitable when anyone can win and  
how it is likely equal when the person with the best ability 
wins. To make a game equitable might mean putting 

parameters (advantages) in place for some players but not 
others (e.g., allowing players to move closer to the target or 
allowing less skilled players to use modified equipment).

Ask students:

•	 Can you think of an example of an equitable situation 
is sports? (e.g., having different people play different 
positions in a team sport based on their strengths; 
allowing players in golf to use different tee boxes – 
some closer to the hole than others; having different 
weighted bowling balls; having more advanced or  
less advanced divisions in sports.)

•	 Can you think of an example when the person  
with the best ability wins? (e.g., 100m sprint in  
the Olympic Games.)

Use the students’ responses to reiterate when a game is 
equal and when it is equitable.

10 MIN

Assess prior knowledge  
and experience:

C
A

R
D

S

MainMain
activityactivity



Objective:
To be the first team to collect all their magic symbols.

Set Up:
Note: Prior to the beginning of the lesson, create symbol 
cards on small pieces of paper. Prepare a number that is 
appropriate to the number of students you have. Consider 
making a minimum of 10 cards per symbol (i.e., 10 stars,  
10 circles, 10 squares, etc.).

20 MIN

Magic symbol

•	 Position students in teams of 4 to 6 on  
one side of the playing space. Provide  
each team with a different symbol card.  
This card represents their magic symbol  
(i.e., one team are the stars, one team are  
the circles, one team are the squares, etc.).

•	 On the opposite side, scatter the remainder  
of the symbol cards.

Rules:
Round 1

•	 On ‘Go’, have students move (e.g., walk, run, 
hop, skip) one at a time to retrieve a card 
and bring it back to the start. The first team 
to collect all of their magic symbols wins.

•	 Take note of the order in which the teams finish.

Round 2

•	 Have the teams begin collecting cards based 
on how they finished in Round 1. If they were 
the first team to finish, they will now begin 
collecting cards last. If they were the last team 
to finish, they will begin collecting cards first 
and so on.

Cross-curricular links:
Mathematics: Create cards containing 
mathematical equations, instead of 
shapes, appropriate for the age level, 
that equate to 4 to 6 different totals, 
depending on the number of teams. For 
example, every card could equal 5, 10, 15 
or 20 but the equation would be different 
for each individual card (5+5=, 20-10=, 
20÷2=, 10x1=, all of these equal 10). Then, 
assign a total to each team, so that one 
team is looking for all cards that equal 
10, another team is looking for all cards 

that equal 20 and so on. As they collect 
cards, students will need to complete the 
equation in order to figure out the total. 

Illustrate the concept of equality and 
equity with simple division problems 
(e.g., how can we divide these 10 cookies 
equally among our 5 friends? If one 
person is very hungry and the other  
4 people are not, how could we divide  
the cookies equitably? Is that the same  
as dividing them equally?).



TASK
For beginner learners: Spend 

extra time at the beginning of the lesson 
ensuring that all students understand the 

concept of equality and equity. Consider taking 
time to have students illustrate the concept or to 

show them visual representations. 

For advanced learners: Have students design 
another equitable version of the game within 

their teams and play the new versions.

For advanced learners: Have students 
identify equal and equitable 

situations in their school/
community/country.

PEOPLE
A student with a vision 

impairment can work with a 
partner who provides verbal or 

tactile guidance.

Ensure that there are agreed start  
and stop signals for students with 

hearing impairments.

Support students who have 
mobility impairments by 
enabling them to move 

in any way.

 

Stimulate discussion about 
whether the game was equal 
or equitable.

Within their teams, have students discuss:

•	 Which round was equal and which 
was equitable? Why?

Call on groups to share their response. 
Then, explain that in Round 1, students 
have the same (equal) chance of winning 
because the rules and parameters are 
the same for all – everyone is being 
treated in the same way. This is equality 
– where the person with the best ability 
will likely win (e.g., in this case, the 
team with the fastest runners). Round 2 
is an equitable game – the rules have 
changed based on teams’ abilities. 
Now, everyone has a chance to win.

Ask students: 

•	 Why do some sports divide  
players according to age or 

gender? Is this always  
fair/equitable?

•	 How is an equitable game fun  
for the slowest/fastest team?

•	 Why is it important to make 
situations equitable? 

•	 For advanced learners:  
Challenge students to debate  
the following: Which version  
is fairer? The one where  
everyone has a chance to win 
(equitable) or the one where  
the strongest participant wins 
(equal)? Why?

Consolidate AND  
stimulate discussion:

15  
MIN

DIFFERENTIATION:

SPACE
Increase or decrease 
the distance to the 

cards. If using obstacles 
(see ‘Equipment’ in STEP), 

increase or decrease 
the gaps between 

them.

EQUIPMENT
To increase the difficulty level 
add an obstacle course using 

cones, markers, plastic water bottles 
or similar between the start line and 

the cards. Modify the obstacle course 
based on the ability of the students.

A standard deck of cards may 
be used instead of the 

shape cards.



The purpose of this activity is for students to identify how 
rules enhance fairness and create equity in a game or sport. 
This will be accomplished by having students play and reflect 
on a game called ‘Secret Agents'.

RULES HELP US  
PLAY FAIR

3

RULES HELP US 
PLAY FAIR

S

40 min

Safety
Teachers should provide a safe 
environment, free of obstacles.  

Ensure that players keep their tails 
tucked on the side of their shorts/
pants. Players may not use their  

hands to protect their tails.

Equipment needed
A strip of material, or coloured ‘tail’  

for each player, cones or hoops, card 
for each student lettered ‘S’ or ‘A’.

Location
Gymnasium or flat  

outdoor space.

Learning objectives
Students will: 

Evaluate the importance of  
having rules to support fairness  
and equity in games and sport.

Core competencies
Cooperation, Critical Thinking.

Key Vocabulary
Fairness, Rules, Equity.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



 
 
 
 
 
 
Assess students’ understanding of the 
importance of rules.

Ask students: 

•	 What do all sports and games have in common?  
(e.g., an aim or objective, a playing area,  
competitors, rules.)

•	 Why are rules important? What would happen if we got 
rid of all the rules in sports/games? In school? At home?  
In our community?

Use the students’ answers to prompt a discussion about  
how rules maintain order and create a ‘level playing field’  
(an equitable situation) for all.

10 MIN

Assess prior knowledge  
and experience:

TEAM A BASE TEAM B BASE

MainMain
activityactivity



Secret agents

Objective:
To be the team with the most of the opposing 
team’s tails at the end of a 5-minute round.

Set Up:
Note: Prior to the start of the lesson, prepare cards 
or small pieces of paper that say the letter ‘S’ or the 
letter ‘A’ on them. There should be 2 to 3 ‘A’ cards 
for every ‘S’ card.

•	 Make 2 equal teams and give each child a  
tail that distinguishes Team A from Team B  
(e.g., yellow for team A, blue for team B). 

•	 Place 5 extra tails (or more if there is a larger 
group) at each team’s base corresponding to 
their team colour. 

•	 Provide a card with the letter ‘A’ for Agent or 
the letter ‘S’ for Secret Agent to each child. 
Direct them not to tell their peers. For every  
2 to 3 Agents, add one Secret Agent. 

•	 The Secret Agent is a player who plays for one 
team but is secretly on the other team. Agents 
are regular team players. Secret Agents do  
not want to be discovered and should adapt  
play accordingly.

Rules:
Round 1

•	 Players move around the space pulling 
opponents’ tails to eliminate them. Once a 
tail is pulled, it is placed next to the team’s base 

(e.g., if a player from Team A pulls a tail from 
Team B, the tail is placed next to the Team A 
base). These collected tails may not be used 
again. When players’ tails are pulled, they may 
return to their own base to retrieve a new one 
until the supply runs out. Once the supply is out, 
they are eliminated.

•	 Secret Agents are secretly working for the 
opposing team, and may not pull any tails.  
They may, however, have their own tail pulled  
and may pretend to chase players of the 
opposing team in order to stay undiscovered.

•	 At the end of the 5 minutes, the team that has 
collected the most tails from the opposing 
team wins.

Round 2

•	 Everything remains the same as Round 1, but this 
time Secret Agents will play with no rules. If 
they are playing for Team A but secretly on Team 
B, then they may choose to pull Team A tails,  
run out of bounds, take tails from the base, etc.

20 MIN

Cross-curricular links:
Social sciences: Create a classroom ‘Fair Play Code’ 
or ‘Code of Conduct.’ Have students brainstorm 
appropriate rules, guidelines or values for the 
classroom (e.g., “One person speaks at the same 
time” or “Everyone’s point of view is important and 
should be heard”). Frame the rules or guidelines in  
a positive tone.

S

S

S



TASK
Challenge players in 

different ways (e.g., more mobile 
players can only snatch tails with their 

non-preferred hand). Change the method 
of locomotion (e.g., walk, hop, gallop).

To accommodate all abilities, some (or all) 
players can be given more than one tail.  

Only once both tails have been pulled are 
they out of the game.

For advanced learners: Have 
students analyze how rules allow 

society to function in the 
community.

 
 
 

Prompt a discussion about the importance  
of rules.

Ask students:

•	 Which version of the game had more structure? Why?

•	 Is the game more or less fair when the Secret Agents 

are able to do whatever they want? Why? How can rules 
enhance fairness and create equity in games and sport? 

•	 Should the rules be exactly the same for everyone all 
the time? (e.g., players in netball are restricted to certain 
zones depending on their position, only keepers in soccer 
may use their hands, younger players in basketball play 
with lowered nets and smaller basketballs.)

•	 How can rules create equity in our classroom?  
(e.g., when one person wants to speak, others are quiet so 
that he/she can be heard. If everyone continued talking, 
only the loudest person would be heard.)

10 MIN

Consolidate AND  
stimulate discussion:

DIFFERENTIATION:

EQUIPMENT
Tails can be strips of 
material, paper, long 

socks or similar. Pegs or 
clothespins attached to 

clothing can also 
be used.

SPACE
Increase or decrease the 

size of the space. Bigger space 
creates more mobility, smaller 

space, more interaction. Increase or 
decrease the distance to the base.

If space is limited, partner children 
and only have half of them play 
at once. When a player’s tail is 

pulled, it is their partner’s 
turn to go into the 

game.

PEOPLE
Players with a vision impairment:

• Can play with a partner who helps them by 
trying to steal attacking players’ tails. They do not 
replace their tails until both players have had them 

removed.

• Need only touch others to score a tail.

To accommodate different needs, create safe zones where 
players can stay for a period. No one can steal a tail from a 

player in a safe zone.

To assist players with a vision impairment, players must 
constantly call their team colour (e.g., ‘yellow, yellow’ or 

‘blue, blue’).

Find roles within the game to include the widest 
range of participants (e.g., students can 

be referees, scorekeepers, players, 
captains or coaches).



The purpose of this activity is to have students learn the 
importance of rules in order to promote equity. This will 
be accomplished by having them play and reflect on a game 
of ‘End Ball’ that begins with few rules but gains more 
throughout the lesson. 

4
RULES  
PROMOTE  
EQUITY

RULES  
PROMOTE  
EQUITY

40 min

Safety
Ensure that the space is free and 
clear of any objects or furniture 
when students are participating  

in End Ball.

Equipment needed
A medium-sized ball similar to  

a soccer ball or basketball, cones  
or markers, pinnies or coloured  
bibs, 1 paper for each student,  

1 pencil for each student.

Location
Gymnasium or outdoors.

Learning objectives
Students will: 

Identify and analyze the importance  
of rules to promote equity.

Core competencies
Critical Thinking, Cooperation.

Key Vocabulary
Rules, Equity.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT  VALUES  
IN EVERY 
CLASSROOM



 
 
 
 
 
Assess the students’ understanding of the 
need for rules. 

•	 Pass out a paper and a pencil to each of the students.

•	 Ask students to quickly draw a world without laws or 
rules. Allow them a maximum of 5 minutes for this task.

•	 Once students have finished their drawings, call on 
students to share their work. 

•	 Use their drawings as a starting point for a discussion 
on why rules and laws are necessary in society. 

For example:

If a child drew himself happy at school because there 
were no rules, question his motives and challenge his 
ideas – What if there are no rules for teachers at school? 
Would teachers even come to school? Would you learn 
anything? What would be the point? 

Or, if a child drew a world in chaos ask her to elaborate – 
Why would there be chaos without rules? Can you give  
me a specific example?

10 MIN

Assess prior knowledge  
and experience:

BLUE TEAM 
END ZONE

YELLOW  
TEAM END  

ZONE

MainMain
activityactivity



Objective: 
The object of this is to score the most points by 
passing the ball to a teammate (called the End 
Player) standing in the end zone.

Set up:
•	 Organize the students into 2 teams. 

•	 Define the playing space so that there are 2 
end zones.

End ball

20 MIN

Rules:
•	 Introduce the game of End Ball but begin the 

activity with only some basic rules: 

	– Each team chooses one player to be the 
End Player. The End Player remains in 
the team’s scoring zone at the end of 
the gym (called the end zone) for the 
entire game while the remaining players 
can move freely throughout the rest of 
the space. The object of the game is for 
students to score a point by passing the 
ball to their End Player. 

•	 Have the students play for a few points (3 or 4). 
What may happen is that the first child given 
the ball will hold on to it, run towards their End 
Player and simply pass it to them, scoring 1 point. 
Or, more mobile and skilled players will dominate. 

•	 After 3 or 4 points, bring students together  
and ask them:

	– What do you think of this game?

	– How could you improve on this game?

	– Encourage students to think of rules 
that could be added to make the game 
more enjoyable and equitable. Take 
some of their suggestions and try playing 
again or, if students are hesitant to make 
suggestions, offer some of your own  
(e.g., add zones where only certain players 
can stand, add in a minimum number of 
passes that must be completed before 
the ball goes to the End Player, disallow 
players from moving with the ball).

Cross-
curricular 
links:
Fine arts: Have students 
sketch a contrasting 
image where there is a 
world without rules on 
one half of the paper and 
a world with rules on the 
other half. 



Have students return to their drawings from 
the beginning of the lesson. 

•	 Ask them to draw on the back of their paper what the 
class looked like when playing the first version of End 
Ball and what they looked like when playing the final  
version of End Ball. While drawing, ask them to reflect  
on which version was more enjoyable, more equitable, 
more exciting and fun to play.

Once they have finished, ask students to share their 
drawings and experience. 

•	 Just as before, ask them whether the first or second 
version was more enjoyable and more equitable.  
Ask them to support their statements with examples. 

•	 Use this activity as an opportunity to explain that in  
the first version, few players were engaged but in the  
second version, many players were involved. Explain  
that in the second version, players were able to play  
and position themselves according to their strengths 
(e.g., a player who is good at keeping opponents  
covered could stand in the defensive zone) thus making 
the game more equitable.

10 MIN

DIFFERENTIATION:

Consolidate AND  
stimulate discussion:

SPACE
To emphasize the 

point of the necessity 
of rules, begin with no 

boundary lines. As rules are 
added in, define the space 
more clearly and adjust it 

to suit the size of the 
group. 

EQUIPMENT
A plastic bag filled with crumpled 

paper or strips of cloth can be used if 
no other ball is available. 

If paper and pencils are not available,  
the introductory activity can be switched  

to a discussion as mentioned in  
the Task section. 

If cones are not available,  
water bottles can be used  

as markers.

TASK
If time does not permit for 

the full length of the lesson, the 
assessment at the beginning of the 

lesson can be abbreviated to a group 
discussion or brainstorm around the 

question: “What would the world look like/
sound like/feel like without laws or rules?”

For more advanced learners:  
Have students analyze how rules 
promote equity in other contexts 

(e.g., their community/
country).

PEOPLE
If there is a wide ability 

range in the group, ensure 
teams are even in strength.  

Or, if zones are used, match students 
of similar ability in each zone.

Have students practice throwing  
and catching using balloons or  

lightweight balls prior to  
playing the game in order  

to assess ability. 



The purpose of this activity is for students to develop an 
understanding of how responsibilities can be shared 
equitably to achieve success. This will be accomplished by 
having students play a game of ‘Nest Egg’ and reflect on 
their chosen strategy and responsibility distribution.

5

LEARNING  
TO SHARE  
RESPONSIBILITY

LEARNING  
TO SHARE  
RESPONSIBILITY

40 min

Safety
Space out objects in a safe way, so 

that students do not collide with each 
other. Eggs may only be carried and 

placed in the nest, not thrown.

Equipment needed
Chalk board or chart paper, chalk  
or markers, hoops, coloured bibs,  
a number of objects to represent  

eggs (e.g., paper balls, bean bags, 
clothes pegs, quoits, boccia balls, 

sponge balls, pebbles).

Location
Gymnasium, classroom  
or flat outdoor space.

Learning objectives
Students will: 

Identify how responsibilities can  
be divided equally or equitably  

and analyze the benefits of each.

Core competencies
Cooperation.

Key Vocabulary
Responsibility, Strategy,  

Equity, Equality.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



 
Assess the students’ understanding  
of strategy and responsibility.

•	 Place students into small groups.

•	 Ask each group to identify one sport or game  
that requires teamwork and strategy in order  
to be successful. 

•	 Have each group brainstorm specific strategies needed 
in order to be successful within their identified game or 
sport. As students identify strategies, have them list the 
responsibilities of each player in that strategy.

•	 As a class, discuss the strategies and identify how  
each player has a responsibility for the strategy to  
be successful.

Assess prior knowledge  
and experience:

7 MIN

ZONE ATEAM A 
NEST

ZONE BTEAM B 
NEST

ZONE CTEAM C 
NEST

ZONE D TEAM D 
NEST

ZONE E TEAM E 
NEST

ZONE F TEAM F 
NEST

EG
G

S

MainMain
activityactivity



Nest egg

Objective: 
The object of the game is to be the team with  
the most eggs in their nest after 5 minutes.

Set up:
•	 Divide the class into 4 to 6 teams and the 

space into an equivalent number of zones. 

•	 Give each team coloured bibs to differentiate 
one from the other. 

•	 Give each team 1 hoop, which represents their 
nest, to place in their zone. 

•	 Place a collection of small equipment items  
such as balls or beanbags in the center of the 
playing space. These will represent the eggs.

Rules:
•	 On the start signal, players are allowed to leave 

their nest and travel to the middle of the space  
to collect an egg (only 1 at a time).

•	 Once they return to their nest, the players leave 
the egg in their nest and go to collect another. 

•	 Players can decide to take eggs from the 
centre or take them from other teams’ nests. 
However, in order to be able to take from other 
team’s nests they must avoid being tagged. 
Players can only be tagged if they enter another 

team’s zone. If a player is tagged, they must  
return to their own nest, complete an exercise 
(e.g., 10 jumping jacks, 5 sit-ups, 10-second 
balance) and then continue to play. 

•	 The game continues for roughly 5 minutes.

•	 At the end, the teams count how many eggs 
they have collected and the one with the most  
is the winner.

Play multiple rounds, and encourage/allow 
players time to strategize between each round. 
Prompt them by asking: Is it better to take from 
the middle or other teams? Is it better to form an 
alliance with another team or fend for yourself? Is 
it better to have designated offense and defense 
or should everyone try to collect treasure?

25 MIN

Cross-
curricular 
links:
History: Ask students 
to research important 
moments in history when 
strategy/responsibility 
distribution led to victory 
or success and identify 
the circumstances that 
led to victory or success.

TEAM A 
NEST

TEAM C 
NEST

TEAM B 
NEST

TEAM E 
NEST

TEAM D 
NEST

TEAM F 
NEST



 
 
 
 
 
Bring students together and discuss the 
concept of strategy and responsibility.

Ask students:

•	 What was your strategy during this game? What was  
each player’s responsibility? Were they the same?

•	 How did having a strategy and responsibilities  
help your team?

•	 In real life, are there situations where we have to 
designate responsibilities? How could we distribute 
these tasks? Equally to all or different for each and 
therefore equitable? Why? 

•	 When might it be appropriate to share responsibilities 
equally? Equitably? What are responsibilities that you 
share equitably in your home? (e.g., one person prepares 
the meal, one person clears and cleans up…) How does 
this help with the functioning of your household?

TASK
As a challenge, players 

have to move in different ways 
between the eggs and nests  

(e.g., jumping, hopping, backwards). 

The eggs can be differentiated  
(e.g., by colour). Each colour can be worth  

a different number of points.

For more advanced learners:  
Have students analyze the benefits  
of responsibility distribution on a 

greater scale, such as within  
their neighbourhood  

or country.

People
Some eggs can be 

placed at a higher level 
(e.g., on a stool or chair) to 

make collection easier 
for some students.

Equipment
As a challenge, give each 

player a tail (e.g., strip of fabric). 
To be tagged a player’s tail must 

be pulled. To get back in the 
game they must go back to 

their base and reattach 
their tail.

Consolidate AND  
stimulate discussion:

8 MIN

DIFFERENTIATION:

SPACE
Increase or decrease 

the distance to the eggs.

Increase or decrease  
the distance between 

the nests.



The purpose of this activity is to help students understand 
that with adaptations games can become accessible, fun 
and challenging for all. This will be accomplished by having 
students play ‘Toss Across’ and brainstorm ways to modify 
the game to make it equitable and inclusive.

A GAME  
EVERYONE 
CAN PLAY

A GAME  
EVERYONE 
CAN PLAY

6 30 min

Safety
Use soft balls (e.g., foam or paper) 

to prevent injury. If the game is 
becoming dangerous, provide teams 

with their own half of the court to 
throw into – meaning they will not 
throw objects towards each other.

Equipment needed
Selection of different lightweight 

balls, bean bags, net and two posts, 
marker cones.

Location
Gymnasium, classroom  
or flat outdoor space.

Learning objectives
Students will: 

Show an understanding of and 
analyze equity principles in games.

Core competencies
Cooperation, Social-Emotional Skills.

Key Vocabulary
Equity, Accessible,  
Adapted, Inclusion.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



Assess prior knowledge  
and experience:

5 MIN

Prompt a discussion about the right to play  
by asking the following:

•	 Have you always had equal opportunities to  
play a game?

•	 Have you ever been left out of playing a game?  
How did that feel?

•	 How can other players in the game make sure  
everyone has an equal chance to play? 

Explain that games can be modified to create a level 
playing field where everyone can be successful. 
Equipment, rules and the space can all be adjusted  
to make a game fun and challenging for everyone.

5 MIN

MainMain
activityactivity

ZONE 3 = 30 POINTS

ZONE 2 = 20 POINTS

ZONE 1 = 10 POINTS

ZONE 1 = 10 POINTS

ZONE 2 = 20 POINTS

ZONE 3 = 30 POINTS



Objective:
To be the team with the least number of objects 
at the end of the round. 

Set up:
•	 Separate the group into teams of 5 to 6 

players. Two teams will play against each  
other at a time. Position teams on opposite 
sides of a rectangular space that is big  
enough to accommodate all students  
who are playing (similar to a badminton  
or volleyball court). 

•	 Place a net between the two teams in the 
center of the playing space (or use a rope 
or just mark a line between the two teams).
Provide each team with an equal number of 
balls, bean bags, paper balls or similar. It is 
best to have at least 5 objects per side.

Rules:
•	 On the start signal, have players throw 

all objects to the other side of the net 
continuously for 1 minute. When the round 
ends, teams count the number of objects  
on their side of the net. The team with  
the fewest wins.

Introduce the concept of equity:

•	 Facilitate a discussion about how to make  
the game more accessible and equitable  
for everyone. 

Ask students: 

•	 What might make the game more equitable  
so that everyone can play?

Suggestions might include:

•	 Lowering the net/barrier at one end to  
create a range of heights.

•	 Creating target zones on the floor  
which count double if an object lands  
and remains inside.

•	 Drawing a boundary line on an angle at  
the net so that some players can stand 
closer to, and some can stand farther away, 
depending on their ability.

•	 After suggestions have been made, play a 
variety of equitable versions of the game.

TOSS ACROSS

15 MIN

Cross-curricular links:
Creative writing/Social studies: Write or tell a short 
story about an occasion when you helped someone or 
someone helped you to achieve a goal by making an 
adaptation. Alternatively, find moments in literature or 
history when adaptations were made in order to help 
someone achieve a goal.



Lead a discussion about the equitable  
version of the game. 

Ask students: 

•	 How was your experience different from round 1?

•	 How did you feel playing the second version of  
the game?

Use this as an opportunity to address how an equitable 
game is fun and challenging for everyone, regardless  
of ability.

Consolidate AND  
stimulate discussion:

10 MIN

DIFFERENTIATION:

SPACE
Raise or lower  

the height of the net or 
remove it and use a line  

of marker cones.

Increase or decrease  
the size of the area  

on either side of  
the net. 

EQUIPMENT
Some players may prefer, 

or find it easier, to use 
lightweight or paper balls.

Instead of a net, a rope  
can be used as  

a barrier.

TASK
Ask players to throw 

their objects in different 
ways (e.g., using non-dominant 

hand or underarm only).

For more advanced learners:  
Have students create 
adaptations to other  
games, making them 

more equitable.

PEOPLE
Players with vision 

impairments can be 
included by working with a 
buddy who collects balls 

for them to throw.



The purpose of this activity is for students to understand that 
everyone has a right to play. This will be accomplished by 
having students play a traditional game.

TRADITIONAL GAMES  
FROM AROUND  
THE WORLD

7
TRADITIONAL GAMES 
FROM AROUND  
THE WORLD

60 min

Safety
Create a respectful and safe 

environment for students to share 
about their culture and others’.  

For the main activity, players must 
make sure that everyone is safe  
by keeping control of the line.  

Players with vision impairments  
may be safer within the line rather  

than at the end.

Equipment needed
For advanced learners:  

Research resources such as  
the internet and books.

Location
Classroom, gymnasium  

or outdoor space.

Learning objectives
Students will: 

Become familiar with a traditional 
game from a different culture. 

Reflect on the right to play and how 
traditional games promote equity.

Core competencies
Social-Emotional Skills, Cooperation.

Key Vocabulary
Culture, Difference, Right to play, 

Equity, Similarity, Traditional game.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



 
 
 
 
 
Assess students’ awareness of the games  
or sports played in different cultures.

Ask students: 

•	 Do you play the same sports and games as people  
in other countries or communities?

•	 Can you name any sports or games that are played 
in the Olympic and Paralympic Games but not by 
people in your country?

•	 What are traditional games? Have you ever played  
a traditional game from your culture or another?

Use these questions to prompt a discussion about the  
wide variety of games played all over the world. If possible, 
use visual aids to show students sports or games that  
are unfamiliar.

10 MIN

Assess prior knowledge  
and experience:

MainMain
activityactivity



Background:
There are different versions of this game,  
even in China. It is a chase game, with an  
eagle (tagger) pursuing the chickens. 

Setting:
Indoor or outdoor flat space (10m x 10m,  
depending on the size of the group).

Rules:
•	 One player is the eagle, the others are  

the chickens.

•	 The chickens form a line in single file.  
Each player holds onto the waist or  
shoulders of the player in front. 

•	 The player at the front of the line is the  
Mother Chicken/Rooster. They can spread  
their arms wide to obstruct the eagle. 

•	 The eagle tries to tag (touch) the  
chicken at the end of the line on the back.  
If successful, the eagle scores a point.

•	 The chickens twist and turn to stop the eagle 
from reaching the last player.

•	 If the line breaks during play, the eagle scores 
a point.

•	 After a certain number of goes (say 3), the 
eagle changes places with one of the chickens 
and the chickens change place within the line.

For advanced learners:

•	 Using the internet or other available resources 
(e.g., peers, family members, books), in groups 
of 2 or 3, have students research a traditional 
game from a specific culture. 

•	 Have groups present their games to the class 
and, with the support of the teacher, have each 
group lead the class in playing the game.

Note: Traditional games can also be used as  
daily warm-up games in physical education or  
as movement breaks for classroom lessons.

Play a traditional game with students.

Note: If this game is familiar to students, choose a different 
traditional game to play.

Country:
China.

EAGLE & 
CHICKENS

40 MIN

Cross-curricular links:
Social studies: As new cultures and countries are discussed in geography, history, literature or other subjects, use this as 
an opportunity to discover games that are played within that context. 

For advance learners: Encourage students to research or discuss the Olympic and Paralympic logos and the intercultural 
meaning behind their designs.



TASK
For advanced learners: 

Have them teach and lead 
younger students from lower 

level groups their games.

For advanced learners:  
Have students research the 
Right To Play organization 

righttoplay.com

PEOPLE
Vary the number of 

chickens. More chickens is harder 
for the eagle, less is easier.

Introduce sounds to assist players with 
a vision impairment (e.g., the end chicken 

must ‘cluck’).

Find roles in order to include the 
widest range of participants 
(e.g., students can be referees, 

scorekeepers, players, 
captains or coaches).

 
 
Stimulate reflection by asking students:

•	 What did you enjoy about this game? 

•	 What other games do you like to play?  
What are the similarities?

•	 Do children across the world enjoy playing games?

•	 Should all children have the opportunity to play games?

Use these questions to facilitate a discussion about 
similarities between humans and their need to play and 
be active. Explain that this promotes joy and well-being 
for all. Encourage reflection on how this game, and others, 
could be made more inclusive and equitable for all 
children. Finally, describe or have students explore how  
the right to play promotes equity across the world.

10 MIN

Consolidate AND  
stimulate discussion:

DIFFERENTIATION:

SPACE
If space or time is limited, 
traditional games can be 

arranged as stations. Groups of 
students can rotate around to each 
game while the leaders remain at 

their station.

Increasing space allows for 
more movement. Decreasing 

spaces allows for more 
interaction.

EQUIPMENT
Help the eagle by giving 
them a safe implement  
to increase their reach  
(e.g., a pool noodle, a 
rolled-up newspaper).



The purpose of this activity is for students to solidify their 
understanding of the concept of equity. This will be 
accomplished by having students collaborate to write a story 
about an equity-related challenge that could present itself in 
daily life.

A STORY 
ABOUT EQUITY
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A STORY  
ABOUT EQUITY

60 min

Safety
It is important that students feel safe, 
respected and encouraged in their 
classroom environment. Teachers 

and students alike must provide care 
for one another, especially when 

sensitive subjects such as gender, 
cultural differences and impairments 

may be discussed.

Equipment needed
Equity storylines and images,  

pencils, paper.

Location
Classroom, gymnasium  

or outdoor space.

Learning objectives
Students will: 

Identify and reflect on daily life 
scenarios involving equity.  

Cooperate to find solutions to  
equity-related challenges.

Core competencies
Social-Emotional Skills,  

Critical Thinking.

Key Vocabulary
Equity, Communication, Cooperation.

EQUITY SPORT VALUES  
IN EVERY 
CLASSROOM

SPORT VALUES  
IN EVERY 
CLASSROOM



 
 
 
 
 
 
Review the concept of equity.

It is important that students have a significant foundational 
understanding of the concept of equity for this activity.

Ask students: 

•	 What does equity mean to you?

•	 If you were to draw equity, what would it look like?  
How would it differ from equality?

Note: It may be beneficial to have students illustrate and 
explain the concept of equity in small groups to ensure  
that everyone is ready for the next step.

10 MIN

Assess prior knowledge  
and experience:

MainMain
activityactivity



Cross-
curricular 
links:
Art: Students can be 
asked to create their own 
illustrations or cards for 
the activity.

GROUP 1

GROUP 5 GROUP 2

GROUP 4 GROUP 3

Set up:
•	 Divide students into groups of 3 to 4 and provide each 

group with a storyline and corresponding images.

•	 Have each group write the beginning of a story 
corresponding to their storyline (a few sentences in length). 
Then, have them pass it to the next group who will add 
a few sentences of their own and pass it off again to the 
following group until the story has made its way around  
to each group.

•	 Each group passes their story on simultaneously, so every 
group is active and a number of stories are circulating at 
the same time.

•	 When the last group receives the story, direct them to find 
a resolution to the story. Then, have students pass the 
stories back to their original authors and have them share 
the stories aloud.

•	 The challenge is to develop a story with fundamental 
concepts linked to equity (e.g., access or lack of access  
due to different environments, impairment, or gender) 
leading students to a deeper level of reflection.

40 MIN

Our story  
about equity



EQUITY StorylineS  
and IMAGES:

Beginner Learners:

We’re going to a 
sports match

Tell a story about  
3 friends who want to 
watch a cricket match 
but there is a fence 
blocking their view.  
1 is tall, 1 is short  
and 1 is in a wheelchair. 
How will they all see?

It’s dinner time

Tell a story about a family 
who is ready to eat dinner. 
There are 2 parents, 1 older 
child and 1 baby. How much 
food will they each get so that 
everyone is happy and full?

We’re going to  
the beach

Tell a story about 2 friends 
who want to collect rocks.  
One is older and bigger,  
the other is younger and 
smaller. What type of rocks 
and how many will they be 
able to bring home?

EQUALITY

EQUALITY

EQUALITY

Everyone gets the exact same size 
of pie.

It is the exact same for everyone.

EQUITY

EQUITY

EQUITY

Everyone gets the size of the pie 
they need.

It doesn’t have to be the exact 
same for everyone (e.g., 1 big rock 
vs 4 little rocks), it just needs to be 
fair for everyone.

We’re going to a sports match

We’re going to the beach

We’re going to the beach

It’s dinner timeIt’s dinner time

We’re going to a sports match




